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Independent Auditor’s Report 
 
To the readers of  
Baverstock Oaks School’s 
Financial statements 
For the year ended 31 December 2019 

 
The Auditor-General is the auditor of Baverstock Oaks School (the School).  The Auditor-General has appointed 
me, Brendon Foy, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

▪ present fairly, in all material respects: 

- its financial position as at 31 December 2019; and 

- its financial performance and cash flows for the year then ended; and 

▪ comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 18 December 2020.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below and we draw your attention to other matters.  In addition, we outline 
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we 
comment on other information, and we explain our independence. 

Emphasis of matter – COVID-19 

Without modifying our opinion, we draw attention to the disclosures in note 25 on page 19 which outline the 
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 



 

Responsibilities of the Board of Trustees for the financial statements  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees 
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements 
that are free from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern.  The Board of Trustees is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern.  If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion.  Our conclusions are based on the audit evidence obtained up to the 
date of our auditor’s report.  However, future events or conditions may cause the School to cease to 
continue as a going concern. 



 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

▪ We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that we identify 
during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Baverstock Oaks School. 

 

 

 

Brendon Foy 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 
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Analysis of Variance Reporting 

School Name: Baverstock Oaks School  School Number: 6960 

Strategic Aim: 1. All students will make positive gains in literacy and numeracy.
2. Our graduate students will leave Baverstock Oaks equipped with the skills to be lifelong learners 
3. To continue to develop sustainability practices school-wide 

Annual Aim: 1. Increase teacher knowledge of delivering effective teaching programmes. 
2. Students will display the following attributes to show we value: 

a. Ensure our Six Core Values are embedded by providing a respectful environment 
b. To develop learner agency 
c. To develop strategies to help students regulate their emotions, practice mindfulness, cope with adversity 

and be resilient. 
d. Enabling students to be able to relate a wide diverse community 

3. To continue to develop sustainability practices school-wide 
a. Mentor programmes for all areas of the school 
b. Continue to implement self-review tools to ensure continuous improvement across all areas of the school 
c. Build capability and capacity with digital technology 
d. Ensure all enviro projects are embedded with students and staff across the school to ensure the 

sustainability of practices as well as projects 

Target: Strategic Goal 0ne: - All students will make positive gains in literacy and numeracy.
● Maori cohort groups to have 75% achieving within or above the appropriate curriculum level for reading. 
● Pasifika cohort groups to have 80% achieving within or above the appropriate curriculum level for reading. 
● After six months at school, 80% of year 1 students will know all letter names and sounds.   
● After six months at school, 80% of year 1 students will know all letter names and sounds.   
● For the 34% (35 students) who were at the end of 2018 working towards expectations for writing to achieve 

accelerated progress and meet the expectation for Y6 writing.   
● Maori cohort groups to have 75% achieving within or above the appropriate curriculum level for writing.

Nothing comes to attention that is inconsistent 
with our audit. 

Olivia.Kapa
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Tātaritanga raraunga

● Pasifika cohort groups to have 80% achieving within or above the appropriate curriculum level for writing. 
● Maori cohort groups to have 75% achieving within or above the appropriate curriculum level for mathematics. 
● Pasifika cohort groups to have 80% achieving within or above the appropriate curriculum level for mathematics. 
● 32 students that are below in place value and basic facts in years three and four will make accelerated progress 

in each domain (more than 1 stage) by the end of 2019. 

Strategic Goal Two - Our graduate students will leave Baverstock Oaks equipped with the skills to be lifelong 
learners 

● Discussions had with staff members 
● Discussions had with students 
● Trustees personal observations 
● School truant / stand down / suspension statistics 
● Annual attendance target data 

Strategic Goal Three: -  To continue to develop sustainability practices school-wide 
● This is noted by a reduced cost in waste removal 
● Community education is evident leading to parental support 
● Reduced waste = clean school 
● More students walking to school 
● Greater parental support for walking school buses 
● Student annual report to BOT 
● This is noted by regular produce is available for sale/use 
● Board able to view gardens 
● Student annual report to BOT 
● Systems and structures throughout the school at all levels 
● Distributed leadership & collaborative practices highly visible school-wide 
● Regular reports to BOT 
● Ensure all property is reviewed in line with our new 10YPP and plans created to upgrade facilities 
● Effective systems of induction are implemented with students and staff to ensure they gain an understanding of 

their place in our organisation and find their place successfully 
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● A collaborative environment is evident across the school in all areas of employment i.e. admin, property, 
paraprofessionals, teaching staff, leadership, Board of Trustees, to ensure the sustainability of practice is 
maintained when staff move on.   

Baseline Data: Strategic Goal One: - 
Baseline data: Reading 
Y1 Cohorts 

● 40% of students in the Y1 cohorts 1- 4 arrived at school knowing their letter sounds and names.  At the 5.5 
assessment, this lifts to 64% knowing their letter sounds and names.  This is 36% less than the desired 2018 
target.  

Maori Achievement 
● Our Maori students are underachieving in reading. 
● ( Reading 38% working towards the expected curriculum level)  

Pasifika Achievement 
● Our Pasifika cohort is achieving better than our Maori cohort.   
● (Reading 23% working towards the expected curriculum level)  

Baseline data: Writing 
Y6 Writing 

● The EOY 2018 data for the 2018 Y5 cohort (2019 Y6 cohort) shows that 34% (35 students) are working towards 
the expectation for writing. To meet the expectation for Y6 writing students will need to achieve accelerated 
progress, (more than 1 year’s progress).  

Maori Achievement 
● There was no real movement for writing progress for our Maori cohort from 2017 to 2018.  (2017 Towards: 48%, 

Within: 48%, Above: 3% -  2018 Towards: 47%, Within: 49%, Above: 4%). 
Pasifika Achievement 

● For writing Pasifika students have 32% working towards, 56% within and 12% above expectation for writing.  

Baseline data: Mathematics 
Y3 and 4 Mathematics
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● Students needed to move 2 stages in 2018 to make accelerated progress in order to meet the 80% target.  
Please see the breakdown of data on how many students moved stages for Basic Facts and Place Value.   

Pasifika Mathematics 
● At the end of 2018 for the Pasifika cohort, 29% were working towards the expectation for mathematics, 62% 

within and 8% achieving above.  
Maori  Mathematics 

● At the end of 2018 for the Maori cohort, 31% (14 students) were working towards the expectation for 
mathematics, 69% within and 0% achieving  
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Actions 
What did we do?

Outcomes  
What happened?

Reasons for the variance  
Why did it happen?

Evaluation  
Where to next?

2019 has been a year of self 
review for both curriculum delivery 
and assessment / reporting.  From 
our self review we responded to 
the findings of teachers requiring 
more PLD on delivering accurate 
OTJ’s and assessing post National 
Standards. As a school we have 
created school wide key 
documents to support and achieve 
a shared understanding of how to 
access correctly against the 
curriculum.  The result of this is, is 
that teachers have had to inquire 
into their practice and implement 
intervention strategies to address 
identified barriers to learning.  We 
have tracked our target students 
carefully and inquiry conversations 
at whanau meetings have taken 
place to ensure progress is 
happening and teachers 
collaboratively supporting each 
other with sharing interventions.  

Reading: 
Y1 Cohorts 
Cohort 1, 2, 3 and 4 (62 students) 

● 69% (43 out of 62) of Cohort 1,2,3 

and 4 are English language learners 

● 65% (40 students) of Cohort 1, 2, 3 

and 4 children know their letter 

names 

● 43% (27 students) of Cohort 1, 2, 3 

and 4 children know their letter 

sounds 

● 43% (27 students) of Cohort 1,2,3 

and 4 children know both their letter 

names and sounds so therefore we 

have not met the target 

● 55% (18 of the 33 students who have 

not met the target) have made 

significant progress and are on track 

to meeting the target by the end of 

the term 

● 21% (13 of the 62) have diverse 

learning needs, one is an ORS 

funded and one is diagnosed with 

ASD

Maori Achievement 
● Y3, and Y5 have achieved the target 

at EOY 

● School wide 66% of the Maori cohort 

are achieving within or above the 

appropriate curriculum level for 

reading. (31 students out of 47) 

● Maori girls have 75% (18 students) 

achieving within or above the 

appropriate curriculum level for maths 

compared to 57% (13 students) for 

boys.   

Pasifika Achievement

Reasons why targets were not met:  

● Significant growth in the roll from mid 
year to end of year for 2019, for some 
of our data this has resulted in a 
downward trend.  Particularly 
noticeable in Y1.  It is expected that 
many of these students will not be 
achieving within the curriculum 
expectation after such a short period 
of time within our school. As a result, 
you will view data that initially 
conveys downward achievement for 
this year group.  This does not, 
however, reflect the growth in 
individual’s achievements within our 
school or the cohort’s data when 
considering only those Year 1 
students who have been with this 
cohort for 12 months or more. 

● ATTENDANCE:  

Maori Cohort Attendance EOY Year 

Poor 45% 21 Students

Satisfactory 10% 10 Students

Excellence 16% 16 Students

Pasifika Cohort Attendance Mid Year 

Poor 30% 27 Students

Satisfactory 33% 30 Students

Excellence 37% 34 Students

Based on our outcomes from this year, 
tells us with the pockets of progress we 
are making amidst the barriers of large 
amounts of new students and attendance 
issues we are on the right track as far as 
intervention strategies go.   

We will continue to have a Y3 maths 
intervention class, this has been very 
successful over the last two year, with our 
knowledge of addressing working memory 
issues and identifying that place value is a 
root cause of underachieving early on in 
mathematics we are in a good place to 
sustain this intervention and address 
some mathematical learning needs.  

We will also continue to track our Maori 
and Pasifika cohorts.  This is also 
interwoven in our culturally responsive 
strategic goals.  Attendance for these 
cohorts is concerning, particularly for our 
Maori students, we have some very high 
needs with our very youngest Maori 
students, to the point some have wrap 
around intervention and require significant 
resourcing and managing.  These are our 
neuro diverse students.   

Learner agency will be a focus for 2020 so 
we empower our learners and equip them 
with the personal knowledge about how 
they learn, giving them strategies so they 
can best access their learning.  We are 
also focusing on teacher agency, ie, 
ensuring our teachers know how to 
increase learner agency.  This contributes 
to our curriculum strategic goal.   
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● Target - 80% of Pasifika cohort to be 

within or above the appropriate 

curriculum level for reading 

● School wide 63% of the Pasifika 

cohort are achieving within or above 

the appropriate curriculum level for 

Reading. (59 students out of 93) 

● Pasifika girls have 69% (27 students) 

achieving within or above the 

appropriate curriculum level for 

Reading compared to 59% (32 

students) for boys.  

Writing: 
Y6 Writing 

● 24% out of the original 35 students 

are achieving where they should - this 

was an improvement from 14% mid 

year 

● 6 students are funded learning 

support 

● Only two students made no progress, 

there was good sublevel shifts 

● We have 7 students meeting the 

expectation and  7 on the cusp on 

being at expectations 

Maori Achievement 
● Y5 Maori cohort have achieved the 

target 

● School wide 45% of the Maori cohort 

are achieving within or above the 

appropriate curriculum level for 

writing. (21 students out of 47)

● Maori girls have 63% (13 students) 

achieving within or above the 

appropriate curriculum level for 

writing compared to 26% (6 students) 

for boys.  

Pasifika Achievement 

Baverstock also has a significant number or 
ESOL students, especially in the Y2 cohort, this 
drags down the data considerably.   

However, we have had good areas of progress 
which is important to note.  Some of the 
successful intervention strategies have been: 

● Identification and tracking of target 
students

● SEA and Y6 net results were 
monitored carefully so early 
intervention can take place

● Learning support focuses on Y1-3 
cohorts to try and address downward 
trends 

● Being involved with ALL MOE 
programme, very successful with 
shifting some students and 
transferring teacher practice within 
the school 

● Talk to learn programme in the school 
to aid with oral language 
development in the school with our 
ELL 

● Intensive writing PLD with an external 
facilitator, an increasing focus on 
making connections between texts 
they are reading and creating with 
their prior knowledge 

● Having small targeted workshops for 
identified students 

● Intensive PLD around what 
curriculum looks like, so teachers are 
pitching programmes at the correct 
level, teachers can also state and 
articulate what they are doing 
differently in their writing practice, co-
constructing success criteria with 
students, motivating students in 
diverse ways, modelling.  

2020 will be a year of mathematics.  We 
were successful in our application for 
mathematics inquiry PLD.  The 
mathematics inquiry approach will benefit 
all students but particularly our Maori and 
Pasifika students.  Inquiry maths 
encourages students to regulate their own 
thinking, encourage students to be 
mathematical thinkers and the inquiry 
maths approach allows maths to be 
culturally attuned which will engage our 
Maori and Pasifika learners.  For example, 
seeing the sophistication in the 
mathematical concepts which are 
incorporated into, tapa-cloth making or the 
making of other materials.   

We have done a robust breakdown of 
student data for the end of 2019, whole 
school and year group data.  We can 
clearly see who our target students will be, 
these students have been identified and 
will form teacher inquiry over the course of 
2020.   

We have also identified teacher needs.  
Moderation and assessment practices 
against the curriculum will be a big focus 
for 2020, with little direction from the MOE 
post National Standards we are 
establishing a shared understanding at 
Baverstock around this.   

Teaching mathematics effectively will also 
be a priority which is supported by our 
funded PLD.   We are hoping this will have 
a very positive impact on teacher practice 
in mathematics.   
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● School wide 54% of the Pasifika 

cohort are achieving within or above 

the appropriate curriculum level for 

writing. (50 students out of 93) 

● Pasifika girls have 66% (26 students) 

achieving within or above the 

appropriate curriculum level for 

writing compared to 44% (24 

students) for boys.  

● No Pasifika cohort has reached the 

target at mid year 

Mathematics: 
● Students that spent all of 2019 in the 

programme, it was encouraging to 

see 63% of Year 3 students improve 

a curriculum sub-level from their mid 

year report.  There was good 

improvement in basic facts but the 

lack of positive gains in Place Value 

is disappointing 

● In relation to the students that joined 

in Term 3, despite being only in the 

programme a short period of time, 

pleasing results were achieved.  55% 

of Year 3’s improved at least 1 stage 

in Place Value and 66% improved at 

least 1 stage in Basic Facts.  The 

Year 4’s also showed positive gains. 

75% of students improved their 

curriculum sub-level and also at least 

1 domain in the GLoSS assessments. 

Maori Achievement 
● Y6, Y4, and Y1 Maori students 

achieved this target.  

● School wide 55% of the Maori cohort 

are achieving within or above the 

appropriate curriculum level for 

● A focus on assessment and 
moderation which will be continued 
for 2020 

If there was one significant barrier to learning it 
would be around the concepts of developing 
working and long-term memory function in 
relation to mathematics.  It is evident from the 
data that despite extensive teaching over 
multiple terms, some students continue to have 
issues retaining key number knowledge which 
suggests issues with their memory.  We need to 
incorporate into intervention programmes to 
assist the learners that continue to struggle 
despite many terms of intervention teaching. 
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maths.  A significant improvement 

from 37% mid year.   

● Maori girls have 54% (13 students) 

achieving within compared to 56% 

(13 students) for boys.   

Pasifika Achievement 
● At mid year no year group for our 

Pasifika reached this target of 80% 

● School wide 57% of the Pasifika 

cohort are achieving within or above 

the appropriate curriculum level for 

maths. (57 students out of 93) 

● Pasifika girls have 59% (39 students) 

achieving within or above the 

appropriate curriculum level for maths 

compared to 56% (54 students) for 

boys.  

● No cohort met the target

Planning for next year:

The BOT, Principal and senior leaders have written strategic goals, focusing on having a responsive curriculum, developing the well being of all 
members of our school, developing leadership capability and cultural responsiveness.  All these strategic goals have strategic initiatives around 
them and clear actions and outcomes which will also be reflected in the annual plan.  The board will be funding intervention programmes will allow 
us to address the identified underachievement.  We will be having targets around, 1) maths - in particular tracking our 2019 y5 cohort and the 
influence and impact our maths inquiry PLD will have, 2) having a target group around well being, as low self esteem and anxiety are clearly a 
barrier to achievement, we will have an intensive focus on Mindfulness and an inquiry group to drive it, this will also feed into our focus on learner 
agency, 3) a focus on Y3 literacy, this cohort has a very large number of ELL in it, we will track and monitor this cohort in both reading and writing.   




